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Abstract 
The purpose of present study was to determine attitudes of pre-service physical education teachers toward teaching professionals 
and compare attitudes according to their grade level.  The participants of this study were one hundred twenty eight (73 men, 55 
women) pre-service physical education (PE) teachers who were studied in Akdeniz University School of Physical Education and 
Sport, Antalya, Turkey. Attitudes of pre-service PE teachers were measured by using “Attitude Measurement Scale for Teaching 
Profession” developed by Üstüner. Findings of present study revealed that pre-service PE teachers had negative attitudes CSSE 
and positive attitudes toward teaching professional.    
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1. Introduction 
The teachers have major role in developing materials for learning, organizing learning process and determining 
interests and competence of students, they are milestones of the education (Çetinkaya, 2009). Teacher training 
programs have an important role to form the pre-service teachers’ opinions about teaching profession. In order to 
develop positive attitudes towards teaching profession, curriculum and the theoretical courses and practical courses 
taught by academician in the teacher training programs have a significant role. 
In Turkey, the Higher Education Council (HEC), determines the requirements for the promotion of academic 
staff and the standards for university degrees besides other duties. “For faculties and graduate schools of education, 
it also defines in some detail the structure of teacher education programs leading to qualified teacher status. The 
length of each program, the number of credits, the titles of courses, and a summary of the content of the courses 
which constitute a teacher education program, plus the qualification the program leads to, are all laid down by the 
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HEC” efficiencies experienced between the institutions involved and the lack of planning observed in public 
administration in general in Turkey, a permanent and radical solution for the problem could not be found.  
Therefore, the HEC has restructured all the teacher education programs that currently exist in Turkey, and 
continues to develop and modify them as necessary along with the aim of entering the European Union (EU). 
 
Fundamental and important changes have been made in the teacher training programs in the year 2006. The main 
points of the Teacher Development Program of 2006 (Eraslan, 2008) are listed below: Programs will have a ratio of 
50-60% branch theory and technique, 25-30% professional teaching theory and technique, and 15-20% general 
cultural information. 
Today P.E. teacher are trained four different types of institution in Turkey. There are fourty-nine Schools of 
Physical Education and Sports (SPES), two Schools of Sport Sciences and Technology (SSST), three Physical 
Education Teacher Departments of Education Faculty and three Sport Faculties. Although PE teachers training 
system carried out four different institutions, teaching training program which is prepared by HEC, must be same.  
In Turkey, PE teachers’ education program is eight semesters (four years) program. Each year, pre-service 
teachers have to complete two semesters (14 weeks each). 
Attitudes of individual for their profession have a positive effect on their performance. It is also acceptable in 
teaching profession. The attitudes and perceptions of a profession affects the perceptions of professional competence 
and achievement, teachers' attitudes towards their profession are important to determine their classroom 
effectiveness and behaviours (Akbulut & Karakuş, 2011).  
Previous studies have emphasized the importance of attitudes, showing that they are behavior-related, learned, 
and very stable. Attitudes towards teaching are learned later in life, which points to the importance of teacher 
education, during which attitudes are expected to develop (Tok, 2011). In the literature, some researches indicated 
that the gender, grade level, type of program they graduated from and social and economic conditions affect the 
attitudes towards teaching profession. In the previous studies while attitudes of pre-service teachers in different 
teaching programs were considered (Light, 2007, Çetinkaya, 2008, Akbulut & Karakuş, 2011, Tok, 2011) there were 
limited studies on pre-service PE teacher’s attitudes (Melville & Hammermeister, 2006). The purpose of present 
study, therefore, was to determine attitudes of pre-service physical education teachers toward teaching professionals 
and compare attitudes according to their grade level.   
 
2. Method 
 
The participants of this study were one hundred twenty eight (73 men, 55 women) pre-service physical education 
(PE) teachers who were studied in Akdeniz University School of Physical Education and Sport, Antalya, Turkey. 
The distribution of the pre-service PE teacher according to the class-grade was a follows: 27 (21.1%) were 
freshmen; 33 (25.8%) were second-grade; 35 (27.3%) were third-grade; and 33 (25.8) were seniors. Attitudes of pre-
service PE teachers were measured by using “Attitude Measurement Scale for Teaching Profession”, developed by 
Üstüner. The scale consists of 34 Likert-type items with five alternatives: strongly disagree (1), disagree (2), 
uncertain (3), agree (4) and strongly agree (5). Possible scores may range between 34 and 170. Higher scores 
indicate positive attitudes toward teaching profession. Attitude Measurement Scale for Teaching Profession 
questionnaire administrated to the pre-service PE teachers in their school environment. All participants were 
informed about the aims of the study. In the first part of statistical analyses descriptive statistics (mean, standart 
deviation and frequencies) and Kolmogorov-Smirnov normality test were computed. Because attitudes scores were 
not normally distributed, Kruskall-Wallis test were used to compare attitudes of students in different grades. Mann 
Whitney-U test were used as follow-up test if differences exist. All statistical procedures were performed in SPSS 
Version 10.0; the alpha level was set at .05. 
3. Findings  
Distributions of the participants according to grade level and gender are reported in Table 1.  There were 53 (43 
%) women and 73 men (48.5 %) overall 128 pre-service PE teachers and 27 (21.1%) freshmen with the mean age of 
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20.7±1.6 yrs.; 33 (25.8%) second-grade with the mean age of 21.5±1.7 yrs. ; 35 (27.3%) third-grade with the mean 
age of 23.3±2.8 yrs.; and 33 (25.8) seniors with the mean age of 24.9±2.7 yrs.   
 
 
Table 1. Distiribution of the participant according to grade and gender 
 
 Freshmen Second-grade Third-grade Senior Overall 
 f (%) f (%) f (%) f (%) f (%) 
Men 14 (51.9%) 19 (57.6%) 22 (62.9%) 18 (54.5%) 73 (57%) 
Women 13 (48.1%) 14 (42.4%) 13 (37.1%) 15 (45.5%) 55 (43%) 
Overall 27 (21.1%) 33 (25.8%) 35(27.3%) 33 (25.8%) 128 (100 %) 
 
Responds of the pre-service PE teachers about future expectancies are shown in table 2. The results showed that 
(a) when asked “After graduated from school do you think you will become a PE teacher?” while freshmen had the 
highest rate with 100 %, the second-grade had the lowest with 84.4%. Most of the pre-service PE teachers (60%) 
believed that Civil Servant Selection Examination (CSSE) was the main obstacle for to be a PE teacher. This rate 
was highest in seniors (71.9%) and lowest in second-grade (45.5%).  
 
Table 2. Responds of the pre-service PE teachers about future expectancies  
 
  Freshmen Second-grade Third-grade Senior Overall 
  f  
(%) 
f  
(%) 
f  
(%) 
f  
(%) 
f  
(%) 
After graduated from school do you think 
you will become a PE teacher? 
Yes 26 
(100%) 
27  
(84.4%) 
30 
(93.8%) 
27 
(90%) 
110 
(91.7%) 
No - 5 
(15.6%) 
2 
(6.3%) 
3 
(10%) 
10 
(8.3%) 
I think Civil Servant Selection Examination 
(KPSS) was the main obstacle for me to be a 
PE teacher 
Yes 14 
(56%) 
15  
(45.5%) 
23 
(65.7%) 
23 
(71.9%) 
75 
(60%) 
No 11 
(44%) 
18 
(54. %5) 
12 
(34.3%) 
9 
(28.1%) 
50 
(40%) 
I think I will have a high score in Civil 
Servant Selection Examination (KPSS) 
Yes 23 
(92%) 
26 
 (86.7%) 
30 
(88.2%) 
23 
(71.9%) 
102 
(84.3%) 
No 2 
(8%) 
4 
(13.3%) 
4 
(11.8%) 
9 
(28.1%) 
19 
(15.7%) 
 
The item related to pre-service PE teachers’ expectancies about Civil Servant Selection Examination (KPSS) 
showed that 92 % of freshmen, 86.7% of second-grade, 88.2% of third-grade and 71.9% of seniors expect high score 
in KPSS. The expectancies of the  pre-service PE teachers decrease gradually with increasing grade.     
Attitudes scores of the pre-service PE teachers according to grade level, including means (M) and standard 
deviations (SD), are reported in Table 1. 
 
Table 3. Attitudes scores of the pre-service PE teachers according to grade level  
 
  Freshmen Second-grade Third-grade Senior  
Total Attitude 
Score 
M 145.50 141.36 143.71 142.59 
X2=2,273 
p=.518 
SD 23.01 22.42 29.08 24.47 
 
Attitudes scores of the pre-service PE teachers toward teaching professional were high and positive. While the 
freshmen had the highest attitudes score (145.5±23), second-grade had lowest (141.4±22.4). There were a 
decreasing tendency in attitudes scores with increasing grade but no significant differences observed between grade 
level (p>.05) 
 
3197 Abdurrahman Aktop and Gü l Beyazgü l /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  3194 – 3197 
4. Discussion and conclusion  
The purpose of this study was to examine the pre-service Physical Education teachers’ self-reported views about 
future expectancies and attitudes toward teaching professional. The results revealed that most of the pre-service PE 
teachers (91.7%) think to become a PE teacher after graduated from school and 60 % of them saw Civil Servant 
Selection Examination (KPSS) as a main obstacle for becoming a PE teacher. Most of the pre-service PE teachers 
think that they will have a high score in Civil Servant Selection Examination (KPSS).  The pre-service teachers, who 
studied in different grade level have positive attitude towards the teaching profession. Although there was a 
decreasing tendency with increasing grade level, there were no significant differences in attitudes scores according 
to grade level. 
Some studies concluded that the attitudes towards the teaching profession are not directly proportional to their 
grades (Akpınar, Yıldız & Ergin, 2006; Bulut & Doğar, 2006). In their study Akpinar, Yıldız & Ergin concluded 
that in attitudes scores there were significant difference between freshman and third grade pre-service teacher in 
favor of third grade and there was a tendency to decrease attitudes of seniors.  
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